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There's a way that we can represent this data 
other than in a table. Can anyone tell me what 
we can do? We can plot these as points on a 
graph! Let's do this. Do we see any trends about 
the families with more people and the families 
with fewer people? Do some families with the 
same number of people have different values? 
Point to a spot on the graph that may represent a 
20 person family. 

Participant 1
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the families of 5 members and multiplying that by 
4, we get a different value than our answer with 
ten family members! Maybe we should try 
observing this data in a different way to get 
another idea, does anyone have an idea on how 
we can view this data a different way (graph the 
data points)? 
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I would have the students look at two families of 
the same size which used a different number of 
beans and ask them what could have caused the 
families to use different amounts. This should get 
them thinking about the variability in family make-
up. If we don't know how many children vs adults, 
men vs women, etc. make up each familiy, how 
can we still get a good estimate?
I would then suggest we graph all of the data 
points. Do they see any trends or patterns in the 
way the data points appear?

"The section is called graphing so we should 
make a graph" does NOT teach students to think 
critically or problem solve. In the real world if they 
have a problem like this there isn't going to be a 
"creating graphs" header to tell them what to do.
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